From Principles To Practice

By Roxanne Claassen am an eighth grade teacher. My hus-
Fioianna ie carmeliti the band, Ron, is co-director of the Center
cihth grsce teachar at for Peacrlnmkmg :111-.! Contlict Studies at
Raisin City Elementary Fresno Pacific Umiversity. We very much
School. Roxanne initiated, enjay wm'lc'ing Tc:gt‘[hur whenever we
developed, and continues get the opportunity. One way we create
to train and administer the apportunity is by consciously putting our
peer mediation program at peacemaking thealogy into practice in vur
her school. In addition she relationship and our occupations. Ron
:aéap:hmaprﬂ:r:!— develops the rhuu]'}'., strategies and strue- _
called Discipline That rures, [ use T!1|‘:ETL in my cla.ssr::umn, and this
e ettt sha faval. makes teaching and working on problems
Bped with her husband, with students fun-and energizing. This
Ron. SIFATEEY ENCOUTAZCs A COOPEraltive Process

and does not ignore bad behavior. It
assumes that when there 1s a bad behav-
ior, there is an opportunity for some
teaching and learning for all involved in
the contlict (including me, the teacher).

Ron and | have both worked in various
capacities tor the Victim Offender Recon-
ciliation Program (VORP). When [ began
reaching, we noticed that what we do at
school is very similar ro whar we do in
the criminal justice system. Working wich
VORF had raught us thae there are wavs
to achieve recognition and empowerment
which can lead to new ways of relating
to each other that are construcrive rather
than destrucrive, We saw that at school
there were rules. This is good because
rules are important. But when a rule was
vielated, there was a punishmenr, Thar
punishment may or may not be related to
the problem and the child being punished
coutld just take the punishmenr withour
making any changes. This means thar
some children break the rules over and
owver, are punished over and over and
never figure out whart to do differently

o this won't keep happening to them,

Some children break the rules over and over, are punished over

and over and never figure out what to do differently so this
won't keep happening to them.

During this ume, Ron had been workmg
on restorative justice. Aswe talked and as
| struggled with putting my peacemaking
theology into practice in my classroom,

he wrote the Prinaiples of Discipling Thart
Restores (see page 3, which deseribe what
Lawas trving to do. Since that tme we have
also written a curriculum called “Making
Things Right.” Raisin Ciry Flementary, the
K-8 school where | teach, adopted these
principles about seven vears ago. They
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have heen incredibly helpful and have led
rova more peaceful school climate, a cli-
mate in which reachers, studenrs, admin-
isrratars and parents regularly sit down
together o solve problems conseructivelv,

Soime. if not most, of the problems stu-
dents have with cach other are nor really
problems caused by school but problems
caused by relarionship issues. Judy and
Lisa had been good friends. When bath
of them became mterested in the same
bhow, conflice developed. Tudy did not see
Lisa as a friend but as a threat so her rela-
riomship with Joshua. Lisa and Joshus
were in the same class so they had a nar-
ral serring in which they were together.
Even though Joshua was clearly mrerested
in Judy being his girlfriend, he also had

a friendly relationship with his classmace
Lisa. When conflict developed, none of
them had many strategics they conld use
to deal with 1t Name calling and “dog-
ging” began art school, This eventually led
o Lisa making harassing phone calls wo
Judy's house, The school was unaware of
any of this unnl Judy’s mom came to talk
to someone whe she thoughe might be
able to help with the problem. Luckily
our school has a Discipline That Restores
structure in place. Since I am the media-
tion coordinator, | was asked to geein
touch with the girls and their mothers to
arrange a meeting that would bring the
prablems out into the open so they could
be discussed and resolved. This is an
example of the first Principle of Discipline
That Resteres, which states, “Misbehavior
is viewed primarily as an olfense againse
human relationships and secondanly as

a vilanon of a schoal rule (since schoaol
rules are writren ta protect safety and fair-
ness in human relationships},™

[ had individual mectings with all in-
volved. Principle 2 says. “The primary
viceim of the mishehavior is the one most
impacted by the offense. The secomdary
vicrims are others impacted by the mishe-
bavior and might include stadents, reach-
ers, parents, administration, community,
ere.” [t was with relief that a meeting was
arranged. This was a somewhat compli-
cared situation hecause so many people
had become part of the conflice. Mothers
were upset as well as Lisa’s sister. All were
suspicious of each other. Lisa was quite




surprnised ro see how much anxiery and
chaos she had created nor just for Judy
and Judy’s tamily bur also for her own
family. The situanon was very close to
bemng turned over to the police, As all rold
their stories and listened to cach other, the
mothers began o relax and understanding
grew. They told their daughrers how up-
serring it was for them o be “called before
the school™ to deal with all of this. This
gave “the school™ the chance 1o say we
did not view this at all as being “called
before us™ bur as people who cared about
one-anather coming together as com-
munity 1o work at resolution. Besides, ir
was Judy's mom who had invited us o
become involved and we were grareful to
her tor caring enough to want to work on
the problem. The mothers really relaxed at
this point and turned things over to their
daughters ro work out.

Principle 3 savs, “"Dhscipling Thar Restores
(DTR) is a process to ‘make things as night
as possible.’™ As the girls listened o each
ather, they made genuine apologies for
the name calling, “dogging” and harassing
phone calls, The girls agreed to nor call
each other on the phone to harass.

Principle 4 says, “DTR recogmzes both
the danger and opportunity created by the
mishehavior and conflicrs that underlie
mishehavior, As soon as immediare safery
concerns are satsfied, DTR views the
misbehavior and conflicr as a reachable
moment.” The girls recognized thar what
they were doing was causing them to mis-
behave ar schaol and at home and thar
this desrructive behavier would lead to
CONSELENCes thar 1‘|‘|r:'}r did noe WAN,

Principle 5 says, "DTR prefers resolving
the conflict or handling the mishehavior
at the earliest point possible and with the
maximum amoeunt of cooperation passible
{as lirtle coercive force as possiblel.”™ And
Principle & savs, “DTR prefers that most
conflicts and misbehavior are handled
using a cooperative structure directly
between the ones in conflict.™ Sirting
down with the structure of mediation
allowed them to choose the consequences
they wanted. They wanted constructive
things to happen. Besides agreeing not to
call each other to harass, they agreed
spend time tatking ro each other to check
out rumors directly when their friends
were telling them “things.” They also rec-
ognized their past friendship and made a
decision 1o work on thar again, The for-
mal process and structure gave them a
way to work at that in a protecred setting

for a period of time since the agreement
ended wirh some built-in times of follow-
up. Judy and Lisa had been heading in 2
direction that in most schools would have
led to suspension and perhaps expulsion
it the problem had continued to escalate,
Because Raisin City Elementary School
has a Discipline That Restores plan, their
behavior led to problem-solving, account
ability and responsibility.

Had Judy and Lisa not been cooperarive,
Principles 7 and 8 would have gone into
eftect. Pranciple 7 says, “DTR recopnizes
that not all persons mishehaving will
choose to be cooperative. Therefore there
15 a need for ourside authority o make
decisions for the mishehaving person
wha is not willmg ro he cooperanve. The
consequences imposed should be rested
by whether they are reasonable, related,
restorative and respecrful.™ Principle 8
savs, "DTR prefers that persons who
mishehave and aré not ver cooperative

be continually invited and encouraged to
become responsible and cooperative and
they should be given thar opportunicy ar
the carliest possible time they so choose.™
It is very rare that students choose to nor
be cooperative, They are usually very will-
ing tw participate in the strucrure of coop-
eration.

I am not sure whar happens w students
when they leave this as a deliberate struc-
ture. | have noticed rhar students from our
school are on the honor roll at the rate of
herween 33 percent and 45 percent of the
graduating class, indicaring that students
have learned w be responsible and
accountable. Younger brothers and sisters
also tell me they have seen what we are
doing before they ger to eighth grade. This
shows that students value whar they have
learned and experienced so much they
have put it to use ourside of the school ser-
ting. | know that when students choose to
be constructive and cooperative rather
than destructive and uncooperative they
vach rake excellent rools with them rhat
will help them with relationships through-
out their lives, g

FOR FURTHER INFORMATION

For further information on “Discipline That Restores” Principles, “Making
Things Right" curriculum, and other teaching aldes, check the Center for
Peacemaking and Conflict Studies website at www._Iresn o.eduw'dept/pacs
or write the Center for Peacemaking and Conflict Studiss, Fresno Pacific
University, 1717 5. Chestnut, Fresno, CA 93702,
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